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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
1.0 INTRODUCTION TC "INTRODUCTION" \f C \l "1" 
1.1 Background to the Problem TC "1.1 Background to the Problem" \f C \l "1" 
The aim of school is to provide education which involves series of activities and programmes. The successful conduct of school activities and programmes depends on the adequacy of teaching and learning facilities which are present at school. One of the challenges facing education service in community secondary schools is inadequacy of teaching and learning facilities. Babyegeya (2002) lamented that, education service in schools are provided without adequate teaching and learning facilities in which “schools have no enough classrooms, play grounds, furniture, libraries, laboratories and other necessary amenities such as water and sanitary facilities”.
According to Education Amendment Act 25 of 1995 “owners of schools should ensure their school facilities have required standards necessary for effective and optimum teaching and learning and are available in adequate quantities”.  Contrary to this regulation, some community secondary schools in Tanzania were opened and registered without having some of the basic teaching and learning facilities such as classrooms, furniture, laboratories, library, offices, dormitories, toilets, sports grounds and assembly hall (Nzigilwa, 2010). Effective teaching in schools is only possible if schools have adequate teaching and learning facilities but most of our community secondary schools in Tanzania have inadequate teaching and learning facilities. Lawnson & Gede (2011) put that, teaching and learning facilities are the essential facilities necessary for the enhancement of teaching and learning process and these include; libraries, classrooms, chairs, tables, computers, shelves and other equipments. According to Mesele et al. (2009) inadequate teaching and learning facilities negatively affect teachers’ application of learner-centred method in the actual teaching. For example, the school where there are a big number of students and few classrooms cause more than normal number of students to be in a single classroom. For this case, conducting group discussion, simulations or demonstrations become difficult and ineffective, though secondary school syllabuses in Tanzania direct teachers to use learner - centred method.
Adequacy of teaching and learning facilities is essential in the whole process of teaching and learning because it influences effectiveness of the teacher in the classroom and on the general learning environment. Almost all community secondary schools in Bukoba Municipality have inadequate teaching and learning facilities and this have a negative effect to teachers and learners in all situations of teaching and learning. Therefore, this study investigated on practices of teachers in community secondary schools without adequate teaching and learning facilities in Bukoba municipality in Kagera region.

1.2 Statement of the Problem TC "1.2 Statement of the Problem" \f C \l "1" 
Teaching and learning facilities refers to all the physical properties of a school, consisting of the grounds, buildings, and the various facilities within the school grounds and inside the school buildings (DepED, 2010). The successful implementation of any educational programme depends mostly on the quality and availablity of teaching and learning facilities that are needed. The physical state of buildings affects the teachers’ self esteem, peer and student teacher interactions, parents’ involvement, discipline, motivation and interpersonal relationships (Isaiah, 2012). According to UNICEF (2000) the quality of school buildings may be related to working condition for teachers and ability of teachers to utilize certain instructional approaches properly. Teachers need a conducive environment to be able to teach adequately and effectively (Lawnson & Gede, 2011).With inadequate teaching and learning facilities education tend to be of low quality due to the fact that teaching and learning won’t be conducted as required. Inadequacy of teaching and learning facilities is one among things which lower the quality of education in Tanzania (Ibadi, 2012). Teaching and learning facilities are important in teaching and learning in the school environment but most of community secondary schools in Bukoba Municipality are operating without adequate school facilities and sometimes even other facilities are not there (see Table 1.1). 











Source: Modified from Bukoba Municipal Council, (2011).
Practices of teachers in community secondary schools without adequate teaching and learning facilities in Bukoba Municipality are not researched on. Teaching and learning facilities are said to have an impact on teachers’ work environment which in turn affect the motivational level and satisfaction of teachers. As Isaiah (2012) argues, the problem of teaching and learning facilities seem to have a significant influence on the level of satisfaction among teachers, thus their performance. Always education authorities keep on insisting teachers to work effectively although they know that school facilities are inadequate. Teachers are always directed to follow the prescribed school curriculum which sometimes requires teaching and learning facilities that are not available in their schools. Parents and the community at large will always blame teachers of not working hard if performance of learners is not good and no allowance of this blame is placed on facilities.  Is it true that teachers in school without adequate facilities are not working hard?  This warrants a study to investigate practices of teachers in community secondary schools without adequate teaching and learning facilities.

1.3 Objectives of the Study TC "1.3 Objectives of the Study" \f C \l "1" 
1.3.1 General Objective TC "1.3.1 General Objective" \f C \l "1" 
The general objective of this study was to investigate practices of teachers in community secondary schools without adequate teaching and learning facilities in Bukoba Municipality, Kagera. 
1.3.2	Specific Objectives TC "Specific Objectives" \f C \l "1" 
(i)	To examine if adequacy of teaching and learning facilities is one of the factors affecting teachers’ motivation and job satisfaction in community secondary schools without adequate teaching and learning facilities.  
(ii)	To identify factors making teachers to remain at work in community secondary schools without adequate teaching and learning facilities.
(iii)	To analyse strategies and methods which teachers use to teach in community secondary schools without adequate teaching and learning facilities. 

1.4 Research Questions TC "1.4 Research Questions" \f C \l "1" 
This study was guided by the following questions:
(i)	Is adequacy of teaching and learning facilities one of the factors affecting teachers’ motivation and job satisfaction in community secondary schools without adequate teaching and learning facilities?
(ii)	Why teachers remain at work in community secondary schools without adequate teaching and learning facilities?
(iii)	What strategies and methods teachers use to adjust themselves with teaching job in community secondary schools without adequate teaching and learning facilities?

1.5 Significance of the Study
The study was expected to contribute TC "1.5 Significance of the Study" \f C \l "1"  to the existing body of knowledge by investigating practices of teachers in community secondary schools without adequate teaching and learning facilities in Bukoba Municipality. The findings of the study are expected to be useful to educational administrators, new employed teachers and researchers. Educational administrators are brought to information about what faces teachers in community secondary schools without adequate teaching and learning facilities. This would be used by administrators to establish properly directed educational policies to address the issues of teaching and learning facilities adequacy.

This would also be used to improve adequacy of teaching and learning facilities and create good environment for teachers to work comfortably. New employed teachers are exposed to strategies and methods which experienced teachers apply in teaching in community secondary schools experiencing inadequate teaching and learning facilities. These strategies and methods will help new employed teachers to teach in community secondary schools with inadequate teaching and learning facilities. Apart from that, the findings would be used by other researchers in this field as reference material and stimulate further research on practices of teachers in community secondary schools without adequate teaching and learning facilities. 
 1.6 Limitations of the Study TC "1.6 Limitations of the Study" \f C \l "1" 
The study faced some limitations which are as follows:
Respondents thought that the study would be of financial gain to the researcher; therefore respondents considered that they would have to be paid some amount of money for assistance. This limitation was overcome by explaining to respondents that the study was only for academic purpose and not for financial gain to the researcher. Also, respondents were resistant to provide information as they feared of disclosure of information to the higher authorities or educational administrators which would have led to them being discriminated or being dealt with disciplinary grounds. This limitation was dealt by assuring confidentiality to the information which they were going to give.

1.7 Scope of the Study TC "1.7 Scope of the Study" \f C \l "1" 
The study focused on investigating practices of teachers in community secondary schools without adequate teaching and learning facilities in Bukoba Municipality in Kagera region.  The study conducted in Bukoba Municipality in which heads and teachers of community secondary schools were involved in providing required information.

1.8 Conceptual Framework TC "1.8 Conceptual Framework" \f C \l "1" 
Miles & Huberman (1994) cited in Vaughan (2008) define conceptual framework as a written or visual presentation that explains either graphically, or in narrative form, the main things to be studied, the key factors, concepts or variables and the presumed relationship among them. Conceptual framework is a tool which helps to link abstract concepts to theory; it is the first stage in designing a piece of research as it implies abstracts and may not be directly measured hence need to turn them to measurable variables (Mbogo, et al., 2012). This part explains the relationship between independent and dependent variable as it sets out the focus and content acting as the link between the literature, the methodology and the results. In this study: “community secondary schools without adequate teaching and learning facilities” was a dependent variable and “practices of teachers” was an independent variable. “Practices of teachers” was an independent variable which was manipulated through effect of inadequate teaching and learning facilities on teachers’ motivation and job satisfaction, factors making teachers to remain at work and strategies and methods used by teachers in teaching  to examine its impact on dependent variable which is “community secondary schools without adequate teaching and learning facilities”. 

























1.9 Summary TC "1.9 Summary" \f C \l "1" 
This chapter dealt with introductory part of the study in which the background to the problem has been indicated. The problem has been stated with general and specific objectives which were translated into research questions. Individuals to whom the study is significant have been pointed out. The scope, limitations of the study and how the study is organized have been also indicated.


CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
2.0 LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1 Introduction TC "2.0 Introduction" \f C \l "1" 		
This chapter presents the concept of teaching and learning facilities, categories of teaching and learning facilities, relevance of adequacy of teaching and learning facilities to effective teaching and learning, effect of teaching and learning facilities on the quality of education,  adequacy of teaching and learning facilities in Tanzania; followed by theoretical views of Herzberg’s Two-Factor theory, influence of teaching and learning facilities on teacher’s job satisfaction, ifluence of teaching and learning facilities on motivation to teachers, and effect of teaching and learning facilities on implementation of school curriculum. Finally, this chapter discusses the gap of knowledge.

2.2 The Concept of Teaching and Learning Facilities TC "2.1 The Concept of Teaching and Learning Facilities" \f C \l "1" 
Teaching and learning facilities are things that help teachers to do their work of enhancing learning in a good and acceptable manner and help pupils to acquire knowledge effectively (Lawnson & Gede, 2011:47). Teaching and learning facilities include classrooms, assembly halls, laboratories, workshops, libraries, chairs, tables, dormitories, toilets and kitchen (ibid).
Asiabaka (2008) defines teaching and learning facilities as the material resources provided for teachers and pupils to optimize their productivity in the teaching and learning process which consist of buildings, grounds, parking, playing fields, fixed and movable equipments, library, ICT facilities, laboratories, classrooms, conference rooms, offices and kitchens. According to Lackney & Picus (2015) teaching and learning facilities consists of physical structure, variety of building systems such as mechanical plumbing, electrical and power, telecommunications, security, fire suppression systems, furnishings, materials and supplies, equipment and information technology, as well as various aspects of the building grounds, namely, athletic fields, playgrounds, areas for outdoor learning, and vehicular access and parking. 

2.3 Categories of Teaching and Learning Facilities TC "2.2 Categories of Teaching and Learning Facilities." \f C \l "1" 
According to DepED (2010) there are different components that constitute teaching and learning facilities which are categorized as folows:
	A school site; this is the land where all other teaching and learning facilties are set serving educational activities, enabling the optimum utilization of resources, hence meeting the requirements on location, accessibility, topography, soil condition, size and disaster or risk reduction measures.
	School buildings; this consists of classrooms, laboraties, kitchen, dining hall, assembly hall, houses for teachers, offices, administration block and others. 
	Furniture and other equipment in the schools; these are objects designed to increase the comfort, convenience, utility and beauty for  pupils. 

2.4 Relevance of Adequacy of Teaching and Learning Facilities to Effective Teaching and Learning TC "2.3 Relevance of Adequacy of Teaching and Learning Facilities to Effective Teaching and Learning" \f C \l "1" 
Availability of teaching and learning facilities has a great effect on the performance and achievement of teachers and pupils.  Teaching and learning facilities are very powerful determinants of academic achievement in schools (Owoeye & Yara, 2011). Rice et al. (2011) argue that teachers may be less passionate about their jobs and less willing to put needed effort in helping learners to learn when there are in inadequate teaching and learning facilities hence poor performance to learners. HakiElimu (2011a) did a research on teachers’ qualifications, motivation and commitment to teach and found poor teaching and learning facilities for example laboratories and libraries being frequently mentioned factors for pupils’ poor academic performance. Laddunnuri (2012) in his study found that, among factors which contribute for the students’ failure in form four examinations in Arusha region in Tanzania was insufficient and poor teaching and learning facilities which face their schools.  According to Asiabaka (2008) teaching and learning facilities are materials designed to serve specific purposes to effective deriverence of knowledge to learners. Schools are required to have various facilities which can be used to facilitate teaching and learning. These facilities are used:
	To illustrate concepts 
	To provide opportunity for firsthand experience 
	For experimentation and demonstration 
	For scientific investigation and discovery 
	To provide diversity of thoughts 
	For observation and inquiry 
	For development of scientific attitudes and skills 
	To protect the individual and also provide comfort  (ibid).
Asiabaka (2008) holds on saying that apart from the specific purposes illustated above which teaching and learning facilities serve, also these facilities have the indirect purposes to effective teaching and learning. These indirect purposes are served through teaching and learning support facilities such as offices, cafeteria,acoustics,toilets, laundry, mowers, residential halls, common rooms, cleaning materials ground and similar items satisfy the individual’s physical and emotional needs. Teaching and learning facilities are also used to do the following at school: 
	Increase instructional effectiveness
	Improve the cleanness, orderliness and safety of facilities 
	Reduce the operational cost and life cycle cost of a building 
	Extend the useful life of a building 
	Increase efficiency and effectiveness of the staff and students 
	Improve building appearance 
	Use data collection and analyses for decision making (ibid).  

Khan & Iqbal (2012) in their study on the role of physical facilities on teaching and learning process revealed that, students who get conducive learning environment and are provided with adequate physical facilities show better results as compared to other schools  which lack teaching and learning facilities. A school without facilities may not be able to achieve the stated goals and objectives of the system because they aid in teaching and learning (Sabitu & Oluwole, 2012). HakiElimu (2013) did findings on efforts to improve primary education in Tanzania and found regions which have inadequate teaching and learning facilities like Mtwara, Lindi and Kigoma performing poorly compared to regions with adequate teaching and learning facilities like Kilimanjaro, Arusha and Dar-es-Salaam. Evidences from literatures above reveal that better performance and achievement of pupils depends on adequate teaching and learning facilities. Therefore, schools should be provided with adequate teaching and learning facilities for better performance.

2.5 Effect of Teaching and Learning Facilities on the Quality of Education TC "2.4 Effect of Teaching and Learning Facilities on the Quality of Education" \f C \l "1" 
Poor condition of physical facilities which are at schools leads to poor education quality to schools (Khan & Iqbal, 2012). Teachers should be helped to improve their working environment for increasing the level of performance to learners so that to qualify to specialists after their studies (JMT, 2011:266).  If teaching and learning facilities are not enough cause failure to meet some of school objectives which are not easy to be met which result to poor educational quality. Rice et al. (2011) argue, physical environment of the school without adequate teaching and learning facilities distracts teacher’s attention from instructional activities and have a negative impact on their effectiveness resulting on teachers’ failure to meet instructional goals and objectives. Physical environment of the school which has adequate teaching and learning facilities play a major role in motivating teachers because this helps in meeting instructional goals and objectives (Gatsinzi, et al., 2014). According to the study did by Sumra (2008) quality education is equated with quality and adequacy of teaching and learning facilities such as classrooms, libraries, laboratories, teacher’s houses, teaching and learning materials, and toilets. The study done by Akouko et al. (2012) found the schools’ environment not satisfactory to work properly and as required, as the result this study suggested improvement on work related conditions to be given greater attention to improve the quality of education. The inadequacy of school facilities affect the teaching and learning process and prevent the school process for improving the quality of education (Afework & Asfaw, 2014). The study did by HakiElimu (2011b) reveals that, inadequacy of teaching and learning facilities in schools is the factor which lowers the education quality in Tanzania.

2.6 Adequacy of Teaching and Learning Facilities in Tanzania TC "2.5 Adequacy of Teaching and Learning Facilities in Tanzania" \f C \l "1" 
Most of schools in Tanzania have a shortage of libraries, laboratory, equipments, desks classrooms and toilets (Laddunnuri, 2012). Classrooms have a larger number of pupils per classroom more than that of national target which is fourty pupils per classroom (Sumra, 2005).  Teaching and learning facilities in Tanzanian schools do not satisfy the needs of teachers and learners in teaching and lerning situations. Laboratory equipments for science subjects are of great challenge for many schools in Tanzania; teachers prepare lessons of science subjects and teach without aids and equipment to facilitate the process of learning (Missokia & Zombwe, 2011). Laddunnuri (2012) in his study on “Status of a School Education in Present Tanzania and Emerging Issues” concluded that poor infrastructural facilities in schools is one among factors contributing for the students’ failure in their form four examinations. Schools in Tanzania have poor housing  for teachers and this demoralize teachers and lead to poor performance as one teacher argues that how can someone expect a teacher to teach while he or she can’t sleep at night when it rains because of the leakage of the house? (Davidson, 2007). Inadequate teaching and learning facilities is a determinant factor that affects job satisfaction and performance for teachers working in government owned schools in Tanzania (Jivenyu, 2013). 
According to Chediel et al. (2000) in order for a community school to be registered the following conditions must be met: the district authority must complete construction of the basic required buildings and furniture; the building materials must be cement, blocks, baked bricks or stones; the minimum facilities are classrooms with furniture, Laboratories (Biology, Chemistry or Physics) with furniture, library with furniture, kitchen and dining hall or assembly hall with furniture. The condition in Tanzania is different because most of community secondary schools started without adequate teaching and learning facilities and up to this moment they are inadequate. Schools in Tanzania need to be supplied with adequate teaching and learning facilities like teachers houses, toilets, stores, teachers offices and furniture in order to improve the quality of education(URT, 2000:22) . In order to improve education sector in Tanzania several challenges have to be solved to increase quality and effectiveness of education, some of those challenges should be solved by providing teaching and learning facilities for better quality of education (JMT, 2011:266).

2.7 Herzberg’s Two-Factor Theory in Job Satisfaction and Motivation TC "2.6 Herzberg’s Two-Factor Theory in Job Satisfaction" \f C \l "1" 
Many theories have talked about job satisfaction in different ways. However, this study focused on practices of teachers in community secondary schools without adequate teaching and learning facilities. This explored on job satisfaction motivation of teachers in community secondary schools without adequate teaching and learning facilities by looking at satisfaction in work environment. Herzberg’s two-factor theory is the most widely known and accepted theory relating directly to job satisfaction in the work environment (Noell, 1976). Frederick Herzberg a behavioural scientist proposed a two-factor theory in 1959. According to Herzberg there are some job factors that result in satisfaction while there other job factors result in dissatisfaction (MSG, nd). Factors that result in job satisfaction are called motivators and factors that result in job dissatisfaction are called hygiene factors (Berghe, 2011). Hygiene factors include salary, physical working condition, status, interpersonal relations and job security while motivators include recognition, sense of achievement, promotion and growth, responsibility and meaningfulness of the work MSG (nd). Physical working condition should be safe, clean and hygienic with the working facilities which are update and well maintained (ibid). 

Berghe (2011) states that hygiene factor like physical working condition can cause dissatisfaction of employees in the organization if it is in poor condition. According to Herzberg’s two-factor theory conditions which lead to job dissatisfaction involve the environment in which the job is accomplished (Noell, 1976). In preventing job dissatisfaction a hygiene factor such as working condition may prevent employees from being dissatisfied if it is in good condition (Schermerhorn, et al., 2003). Hygiene factor like working condition and others are not direct motivators as they are necessary to maintain the reasonable level of satisfaction and can cause dissatisfaction but they are necessary to prevent dissatisfaction at the same time serving as starting point of motivation (Dartey-Baah & Amoako, 2011). Therefore, physical working condition as a hygiene factor can lead to job satisfaction or dissatisfaction. Two-factor theory implies that managers must stress upon guaranteeing the adequacy of hygienic factors of employees in the organization because is referred to as satisfier or motivator. Physical working condition discussed in the two-factor theory is directly related to teaching and learning facilities which teachers rely on while accomplishing their work. According to Luthans (1998) if people work in a clean and friendly environment they will find it very easier to come to work because they are satisfied and if people work in dirty and unfriendly environment will find it very difficult to work because they are dissatisfied. MSG (n.d.) contends that the two-factor theory when applied correctly is used to avoid employee dissatisfaction and creates the environment for employee satisfaction at working place.

2.8 Influence of Teaching and Learning Facilities on Teachers’ Job Satisfaction TC "2.7 Influence of Teaching and Learning Facilities on Teachers’ Job Satisfaction" \f C \l "1" 
Locke (1976) defines job satisfaction as "a pleasurable or positive emotional state resulting from the appraisa1 of ones’ job or job experiences”. Schneider and Snyder (1975) define job satisfaction as a personal evaluation of conditions present in the job, or outcomes that arise as a result of having a job.  If the school has inadequate teaching and learning facilities teacher’s job satisfaction is negatively affected.  

According to Abraham et al. (2012) & Guajaro (2011) inadequate teaching and learning facilities affect teachers and influence job dissatisfaction to them. Isaiah (2012) in his study reveals that, the mean level of job dissatisfaction for teachers who perceived the inadequacy of facilities was high showing that teachers are currently not satisfied and worry with the status and with the availability of facilities. Teachers who have insufficient teaching and learning facilities report that their instructional options are limited and they feel discouraged and insulted (Johnson, et al., 2005). In the process of trying to work without adequate teaching and learning facilities teachers become demoralized because they cannot do their work as professional and hence they become disrespected (ibid). Inadequate teaching and learning facilities influence low employee job satisfaction bringing about low motivation on work performance (Jivenyu, 2013). Physical condition of the school influences job satisfaction of teachers (Vassallo, 2014). Poor working environment in schools is the de-motivating factor to teachers (HakiElimu, 2011b). If the teaching environment does not facilitate the satisfaction needs of teachers cause them to be bored as a result of poor performance (Vassallo, 2011). The study done by Mir (2011) on “University teachers’ job dissatisfaction: Application of two factor theory: A case of Pakistani Education System” found that, out of six subjects interviewed, four subjects expressed that the working condition in departments were poor and there were no proper sitting for teachers and this caused job dissatisfaction to them. 

Buckley et al. (2004) cited in Gatsinzi et al. (2014) found that, teachers who were dissatisfied with their  school teaching and learning facilities inadequacy were influenced to seek employment in other schools with supportive environment which had adequate teaching and learning facilities. Isaiah (2012) found that schools which have the availability of accommodation for teachers decrease the level of teachers’ job dissatisfaction. Adequate school facilities at school help to have inspired workplace which results in inspired teachers and draws attention to work effectively (Obineli, 2010). Good working conditions with adequate school facilities provide greater physical comfort to teachers and boost their morale while very poor condition breed frustration and regret and consequently a high sense of dissatisfaction to the teaching job (Obineli, 2013).

2.9 Influence of Teaching and Learning Facilities on Motivation to Teachers TC "2.8 Influence of Teaching and Learning Facilities on Motivation to Teachers" \f C \l "1" 
Motivation is a need or desire that energizes and directs behavior that is oriented towards a goal (WAGmob, 2013).  According to Sasson (2001) motivation is the inner power that pushes a person to take action toward achievement which is powered by desire and ambition; therefore, if they are absent, motivation is absent too. Presence of teaching and learning facilities can motivate teachers positively or negatively to work properly or poorly or even to stop working. Working conditions which are sufficient motivate teachers to teach well and hence better performance to students. Corcoran et al. (1988) cited in Saeed & Wain (2011) & Snoff & Walden (2012) argue that physical conditions of school have direct positive and negative effects on teacher morale, sense of personal safety, feelings of effectiveness in the classroom, and on the general learning environment. Better working conditions is the most critical factor driving teachers’ commitment to teach, in another way it has a positive impact on pupil’s achievement (HakiElimu, 2011b:30).

Davidson (2007) in the study “The Pivotal Role of Teacher Motivation in Tanzania” reveals that, teachers have few houses available to accommodate them in most of community schools many houses they live in are in extremely poor condition. Housing is the critical issue which affects teacher morale and motivation in every country of Sub-Sahara Africa and Tanzania inclusive (Bennell & Akyeampog, 2007). Providing teachers with houses is a positive incentive and motivation for teachers to remain in their working areas but as the result some teachers refuse to work in areas without facilities (HakiElimu, 2009). A number of houses should be increased especially in villages as one of the motivating factors to teachers be employed and stay in villages (Mkapa, 2003). 

Sumra (2005) argues that, large class size due to inadequate classrooms make teaching stressful for many teachers. The study done by Ememe et al. (2013) on Teacher Motivation for Educational Transformation in Abia Atate, South-East Nigeria show that good office environment, well equipped laboratory, adequate library facilities, good classroom environment, computer centre with internet facilities, well equiped workshop for skill acquisition and adequate housing facilities are the school facilities that need transformation for effective teacher motivation. Mji & Khumalo (2014)  & Rice et al. (2011) comment that a school which has adequate teaching and learning facilities make teachers be pleased and stay long in schools where they are working compared to a school without adequate school facilities.The way school environment is planned is also another motivation for teachers. Thomas (1968) outlined different ways of how environment plan motivate teachers as follows:
	School buildings should be safe and attractive in over-all design and functional in layout; they should lend themselves to effective teaching, and to use extra curricula activities and, especially in rural areas, as community centre; they should be constructed in accordance with established sanitary standards and with view to durability, adaptability and easy, economic maintenance.
	Authorities should ensure that school premises are properly maintained, so as not to threaten in any way the health and safety of pupils and teachers.
	In the planning of new schools representative teacher opinion should be consulted. In providing new or additional accommodation for existing school the staff of the school concerned should be consulted.

2.10 Effect of Teaching and Learning Facilities on Implementation of School Curriculum TC "Effect of Teaching and Learning Facilities on Implementation of School Curriculum" \f C \l "1" 
Adequate teaching and learning facilities such as classrooms, laboratories, playing grounds, chairs, tables, and offices for teachers and houses for teachers are the prerequisites for successful implementation of school curriculum. Teaching and learning facilities are vital for proper curriculum implementation as they have negative impact on the implementation of the school curriculum if they are inadequate or not available (Mkandawire, 2008). The research done by Badugela (2012) on problems facing educators in implementing national curriculum found seventy five (75) percent of respondents indicated that there was a shortage of teaching and learning facilities and this was among factors which hindered them from the proper implementation of national curriculum statements. Presence of adequate teaching and learning facilities is critical to curriculum implementation (Wambui, 2014). According to Isaiah (2012) in basic terms school facilities should be designed to fit the intended curriculum nd help the teacher to work comfortably. 
“The classrooms and other facilities in which students learn and teachers teach may be a very important factor during educational growth and development and should be treated as an active tool to improve and support these processes.” (ibid). 

Therefore adequacy of teaching and learning facilities have the great impact to the  whole process of teaching and learning. According to Peter (n.d.), there is the obvious relationship between school facilitis and curriculum in which in turn affects the effective teaching and learning as follows: 
	Helps to  improve students’ performance in achievement tests
	Improves attendance and reduces dropout rate
	Improves student’s attitude to learning
	Increase teacher’s retention rate
	Boosts teaching effectiveness 
Teaching and learning facilities should be planned and be made addequate in relation to the  curriculum set. The plan should be flexible to anticipate educational as well as social and technological changes and innovations which take place day  to day (DepED, 2010).

2.11 The Gap in the Literature TC "2.10 Empirical Literature and the Gap in the Literature" \f C \l "1" 
Various studies have been done in Tanzania and out of Tanzania focusing on the effect of school facilities on teaching and learning, the role of motivating teachers, quality education, living and working condition of teachers (Mji & Khumalo, 2014; Khan & Iqbal, 2012; Davidson, 2007; Sasson, 2001; Sumra, 2008; Sumra, 2005). Perhaps no comprehensive study has been conducted on practices of teachers in community secondary schools without adequate teaching and learning facilities. More so, it is believed that the availability of safe, secured, adequate and satisfactory teaching and learng facilities support the teaching and learning processes to be effective (Magno & Arroyo, n.d.; DepED, 2010). 

Even if teaching and learning facilities are inadequate teachers are directed to work following the stipulated school curriculum and syllabuses which direct them to work while having adequate teaching and learning facilities. But, the extent in which teachers pratice their work in community secondary schools without adequate teaching and learning facilities remains a guess work. Therefore, this study was conducted in Bukoba Municipality exploring practices of teachers in community secondary schools without adequate teaching and learning facilities. 

2.12 Summary TC "2.11 Summary" \f C \l "1" 








CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
3.0 RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.0 Introduction" \f C \l "1" 
In this chapter the researcher describes the research methodology that was used to investigate practices of teachers in community secondary schools without adequate teaching and learning facilities in Bukoba Municipality. Firstly the researcher explains the research approach and research design of the study. Then, the researcher proceeds to area of the study, population of the study, sample selection and sample size followed by data collection methods and instruments, reliability, and validity of study instruments. The researcher also describes data analysis procedures and ethical issues considered.

3.2 Research Approach TC "3.1 Research Approach" \f C \l "1" 
Research approach is the way that is based on the set of shared assumptions, values, concepts and practices which help researcher to think about development of knowledge (Williams, 2011). The researcher employed mixed research approach in data collection, data analysis, interpretation and reporting to accomplish the research process. Mixed research approach is a procedural process of collecting, analysing and mixing both quantitative and qualitative research and methods in a single study to understand a research problem (Bulsara, n.d.). 

Therefore, in mixed research approach, the two approaches qualitative and quantitative are combined in collecting data, analysing data, interpreting data and reporting data and this will be done in a simultaneous way in a single study to come up with mixed research. This mixed research approach was selected by the researcher because both quantitative and qualitative data collection methods and instruments were used to collect data and provide a better understand of a research problem than either type by it. Also, one type of research approach qualitative or quantitative would have not satisfied to answer all research questions. Therefore, data were collected, analysed, interpreted and reported through triangulation process. Also, research objectives and questions were performed through triangulation process.

3.3 Research Design TC "3.2 Research Design" \f C \l "1" 
Research design refers to the whole process, from conceptualization of the problem, importance of the study, area of the study, type of data collected, sample design, techniques of data collection, techniques of data analysis, the way data were used and conclusion (Kothari, 2004). The design of this study was case study. A case study is a design used to study an individual or institution in a unique setting intensively and in a detailed manner (Salkind, 2000). 

A case study focus on developing an in-depth understanding of a case such as an event, activity or process (Creswell, 2012). In education case study includes the study of individuals such as teachers (ibid). Case study was suitable for this study as it allows to get holistic and in-depth information of what is occurring and encourage the use of several different techiniques like interviews and observation to get necessary information (Salkind, 2000). Also, case study was selected by the researcher because it is applicable in describing and understanding behavior and the meaning of that behaviour in its specific and social context (Migiro & Oseko, 2010). The case of this study was Bukoba Municipality in which community secondary school teachers and heads of schools were involved in the study. 

3.4 Area of the Study TC "3.3 Area of the study" \f C \l "1" 
The study was conducted in Bukoba Municipality in Kagera region. This is where is headquarter of Kagera region. Bukoba Municipality is one of the eight local authorities in Kagera region which are Bukoba District, Kyerwa, Missenyi, Karagwe, Ngara, Biharamlo, Muleba and Bukoba Municipality itself. Bukoba Municipality is bordered by Lake Victoria on the East and Bukoba District on South, North and West (Bukoba Municipal Council, 2012). Bukoba Municipality lies between latitudes 1°6’0” to 1°8’42” South of the Equator and longitudes 31°16’12” to 31°18’54” East of Greenwich (ibid). According to 2002 National Census Bukoba Municipality have a population of 81221 in which 40380 are women and 40841 are men (Bukoba Municipal Council, 2011).

Bukoba Municipality was the area of the study chosen by the researcher because community secondary schools in Bukoba Municipality have been suffering from different problems concerning education and inadequate teaching and learning facilities being one among them. Therefore the area of the study was chosen for investigating practices of teachers in community secondary schools without adequate teaching and learning facilities.


3.5 Population of the Study TC "3.4 Population of the Study" \f C \l "1" 
Population is a group of potential participants to whom you want to generalize the results of the study (Salkind, 2000). Fraenkel & Wallen (2000) define population as the group of interest to the researcher to whom the researcher would like to generalize the results of the study.
The population of this study was composed of heads and teachers of community secondary schools in Bukoba Municipality. Bukoba Municipality has fourteen (14) community secondary schools which are Bilele, Buhembe, Rwazi, Kagemu, Hamugembe, Bakoba, Ijuganyondo, Kibeta, Nshambya, Kashai, Nyanga, Rumuli, Rutunga and Rwamishenye. The population contained three hundred and fifty people (350) in which fourteen (14) people were heads of schools and three hundred and thirty six (336) people were teachers. Among fourteen (14) heads of schools; twelve (12) were male gendered and two (2) were female gendered but among three hundred and thirty six (336) teachers, two hundred and one (201) teachers were male gendered and one hundred and thirty five (135) teachers were female gendered.

3.6 Sample Selection and Sample Size TC "Sample Selection and Sample Size" \f C \l "1" 
Sample is the subset of the population representing the whole population (Salkind, 2000).  According to Kothari (2004) sample size refers to the number of items to be selected from the population whose the size should neither be excessively large nor too small. Simple random sampling technique was used to select community secondary schools in Bukoba Municiparity from which respondents were selected. Simple random sampling technique provided equal chance to any community secondary school in Bukoba Municipality to be selected for the study (Enon, 1995). 

Also, purposive sampling technique was used to select the sample of respondents from community secondary schools in Bukoba Municipality. Purposive sampling technique is based on previous knowledge of population and specific purpose of the research in which the researcher use personal judgment to select sample that believed to provide the data needed (Fraenkel & Wallen, 2000). Because almost all community secondary schools in Bukoba Municipality face the same problem of inadequate teaching and learning facilities therefore purposive sampling technique was used to select heads and teachers from some of community secondary school in Bukoba Municipality for sample from the population. This was because the researcher assumed that the sample selected was representatives of the whole population (Fraenkel & Wallen, 2000). The sample size which was expected to be included in this study was seventy two (72) people from eight (8) community secondary schools, (see Table 3.1). Community secondary schools which were selected for the study were Rumuli, Bilele, Rutunga, Kibeta, Rwamishenye, Buhembe, Nshambya and Rwazi. With various methods and instruments the researcher was able to collect data from the sample for the study. 

Table 3.1: The Sample TC "Table 3.1: The Sample" \f T \l "1"  









         TOTAL	8	64	72
Source: Researcher, 2014

3.7 Data Collection Methods and instruments TC "3.6 Data Collection Methods and instruments" \f C \l "1" 
Data collection involved gathering of the required information on practices of teachers in community secondary schools without adequate teaching and learning facilities. The researcher applied various instruments to capture information which included documentary review, observation, questionnaires and interviews. 

3.7.1 Documentary Review TC "3.6.1 Documentary Review" \f C \l "1" 
Documentary review is categorized into two where there are primary and secondary documentary reviews. Primary documentary review refers to the way research provide data collected at first time which provide data collected at first time which provide personal experience of respondents, and secondary documentary review refers to a way a researcher obtain sources from interpretation and analysis of the primary data made by other people (Mogalakwe, 2006). The primary sources for documentary review were community secondary school documents which were meeting reports. The secondary sources included publications such as journals and textbooks. The researcher used documentary review to get information related to the way teachers practise teaching in community secondary school without adequate teaching and learning facilities.

3.7.2 Interviews TC "3.6.2 Interviews" \f C \l "1" 
Through this instrument the researcher applied semi-structured interview method. Semi-structured interviews involved interaction between the researcher and respondents organized around an interview guide (Lewis-Beck, et al., 2004). This enabled the interaction between the researcher and respondent’s self expression, opinions and feelings about practices of teachers in community secondary schools without adequate school facilities. The researcher applied this method to collect from heads of community secondary schools (see Appendix II).

3.7.3 Observation TC "Observation" \f C \l "1" 
From this instrument the researcher applied one method which is non-participatory observation method in collecting data. Non-participatory observation method involves a researcher to do not participate in the activity being observed but watch what is going on and the researcher is not directly involved in the situation being observed (Fraenkel & Wallen, 2000). The permission from heads of community secondary schools was asked by the researcher to observe the adequacy of departmental offices, administration block, teachers houses, classrooms, latrines, kitchen, dining halls, laboratories, library, computer, desks, tables, chairs, playgrounds, water tapes, rain water tanks, electric power, and first aid kit. The researcher expected to observe the adequacy of school facilities and the way teachers adjust themselves to use the school facilities in doing their job even if they are inadequate. This aimed at getting information on strategies and methods which teachers use to practise their work in community secondary schools without adequate teaching and learning facilities (see Appendix III).

3.7.4 Questionnaires TC "Questionnaires" \f C \l "1" 
Questionnaires are a paper and pencil set of structured and focused questions which allow individuals to complete them without any direct assistance from the researcher because they are self administered (Salkind, 2000). Structured questionnaire method was administered by preparing a set of items which were provided to teachers. It was in a written form to be filled and returned to the researcher on the agreed date and time. The respondents were given explanations on the scholarly purpose of the questionnaires and encouraged them to feel in them to the best of their understanding. Questionnaires provided a huge chance for confidentiality by making respondents free to give their views, opinions and recommendations. The researcher applied this method to collect information and data from teachers of community secondary schools (see Appendix I).

3.8 Reliability and Validity of Study Instruments TC "3.7 Reliability and Validity of Study Instruments" \f C \l "1" 
Reliability is viewed as the extent to which an instrument or a method for gathering data produce the same result more than once in the same outcome (Salkind, 2000). Different to validity, the data gathering instruments or methods are looked at in terms of the ability of those tools to measure what they were constructed to measure (ibid). The reliability was assessed through triangulation process which involved the use of various instruments and methods such as questionnaires, interviews, non-participatory observation and documentary review. The data gathering instruments and methods were constructed by repeating some topics in questionnaires or semi-structured interviews in order to assess reliability in answers which were provided by respondents. 
The validity was assessed by the researcher through involving the experienced researchers and especially the supervisor to assess the data gathering instruments and methods if could measure what is intended to be measured before they are being used in the field of the study.  Also, the pilot study was conducted in two community secondary schools to assess validity. Community secondary schools which were selected for pilot study are Nyanga and Bakoba. From these two community secondary schools investigation on the extent to which the instruments and methods were suitable to work in the field of the study was done.

3.9 Data Analysis Procedures TC "3.8 Data Analysis Procedures" \f C \l "1" 
Kothari (2004:122) argues that, after collection of the data has to be processed and analysed in accordance with outline laid down for the purpose at time of developing research plan. Research analysis refers to the computation of certain measures along with searching for patterns of relationship that exist among data groups (Kothari, 2004). Therefore the analysis of data involves the number of closely related operations which are performed with the purpose of summarising the collected data and organizing them in such a manner that they answer the research questions (Creswell, 2012). This section therefore presents techniques of how the data were recorded and analysed. In this study data were recorded and analyzed qualitatively and quantitatively in mixed methods.

3.9.1 Quantitative Data TC "3.8.1 Quantitative Data" \f C \l "1" 
Quantitative data are data obtained when the variable being studied is measured along the scale that indicates how much of the variable is present (Faenkel & Wallen, 2000). The responses from questionnaires and some from observations were coded, described, summarized, organized and analysed by using SPSS programme. Then the row data were processed to be made useful and to be turned into meaningful information. Furthermore, the data were presented using statistics, frequencies, percentages, tables and were interpreted inductively based on research objectives.

3.9.2 Qualitative Data TC "3.8.2 Qualitative Data" \f C \l "1" 
Qualitative data consist of words and observations and not numbers (Taylor-Powell & Renner, 2003). Responses from semi-structured interviews, documentary reviews and some from observations were recorded on a notebook and analysed using content analysis technique. The data were presented by using summaries, explanations, descriptions and deductively interpreted based on research objectives.

3.10 Ethical Issues Considered in the Study TC "3.9 Ethical Issues Considered in the Study" \f C \l "1" 
Lodico et al. (2010) put that, research ethics focus on establishing safeguards that protect the rights of the participants of the research study. Therefore, the research ethics provides research participants with statement principles and procedures which are the points of reference for the conduct of research by identifying what should be done and what should not be done at the same time being safe.
In this study ethical issues were addressed as follows:                                                                             
The supervisor of the researcher asked for permission to conduct research for the researcher from the director of Open University of Tanzania of Kagera regional Centre in which the authority to conduct research was obtained. Also the researcher asked for permission from Bukoba Municipal Council Director to conduct research in community secondary schools in Bukoba Municipal. Apart from that, the researcher also asked for permission from heads of community secondary schools in which the research was conducted; here the head of schools requested their teachers to provide cooperation to the researcher. Furthermore, the researcher explained the reasons for conducting the research to the respondents so as to ensure them confidentiality of the expected information. The researcher also did not force the respondents to give out information rather they were requested to be free to volunteer. There after all sources of information which were cited by the researcher and schools of the respondents did not appear in the report.  

3.11 Summary TC "3.10 Summary" \f C \l "1" 












CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
4.0 DATA PRESENTATION, ANALYSIS AND DISCUSSION TC "DATA PRESENTATION, ANALYSIS AND DISCUSSION" \f C \l "1" 
4.1 Introduction TC "4.0. Introduction" \f C \l "1" 
In this chapter the data of the study on investigating practices of teachers in community secondary schools without adequate teaching and learning facilities are presented, analysed and discussed in this chapter. The data are presented and discussed according to the study objectives and research questions set in chapter one. The presentation and discussion are organised into main three themes, which correspond to three research objectives and questions of the study. These themes are: adequacy of teaching and learning facilities as the factor affecting teachers’ job  satisfaction and motivation; factors that make teachers remain at work without adequate teaching and learning facilities and methods and strategies teachers use to adjust themselves with teaching job without adequate teaching and learning facilities. The data presented were gathered from the field using documentary review, questionnaires, observation and interviews. The research data in the study appear in form of quantitative and qualitative presentations supporting each other.

4.2 General Description of Respondents TC "4.1 General Description of Respondents" \f C \l "1" 
In the first part of questionnaire and semi-structured interview, the participants were asked to provide information on their gender, age, education level and teaching experience. The participants responded to these items appropriately as their general description was as follows; participants of the study were 65, of whom 64.6% were male and 35.4% were female. These results are factual as there are more male than female teachers and heads of schools in Bukoba Municipality. This implies that both sexes were involved in the study by the researcher in order to eliminate gender biases in the study (see Table 4.1.). Addition to that, 52.3% of the total participants were aged between 21 and 30 years where by 32.3% of the participants were aged between 31 and 40 years, 9.2% were aged between 41 to 50 and 6.2% were aged above 51 years. The statistical data indicates that the majority of the participants in the current study were aged between 21 and 30 years. This is due to the fact that many teachers in community secondary schools in Bukoba Municipality were employed in 2010’s (see Table 4.1.).
Furthermore, categorization of participants by their educational qualifications was as follows: 42.1% had a Diploma, 56.1% had Bachelor Degree and 1.8% had a Master Degree. Moreover, teaching experience of teachers teaching in community secondary schools was as follows: 63.0% had 1 to 4 years and 37.0% had 5 years and above (see Table 4.1.). 
Table 4.1: General Description of Respondents TC "Table 4.1: General description of respondents" \f T \l "1" 
CHARACTERISTICS	NUMBER OF TEACHERS & HEADS OF SCHOOLS	PERCENTAGE
GenderMaleFemale	4223	64.635.4
Age (Years)21-3031-4041-5551 & above	342164	52.332.39.26.2
Education levelDiplomaBachelor DegreeMaster Degree	24401	36.961.51.5
Teaching experience in community secondary schools (Years)1-45 & above	4124	63.037.0

Note: N=65	
Source: Field data, (2015).

4.1.1 The Nature and Characteristics of Schools TC "4.1.1 The Nature and Characteristics of Schools" \f C \l "1" 
The researcher involved community secondary schools in investigating practices of teachers in community secondary schools without adequate teaching and learning facilities in Bukoba Municipality. All schools share the same characteristic of having inadequate teaching and learning facilities. The eight (8) schools involved in the study had been marked as school A, B, C, D, E, F, G and H. 

4.2 Adequacy of Teaching and Learning Facilities as the Factor Affecting Teachers’ Job Satisfaction and Motivation TC "4.2 Adequacy of Teaching and Learning Facilities as the Factor Affecting Teachers’ Job Satisfaction and Motivation" \f C \l "1" 
The first research objective was to examine if adequacy of teaching and learning facilities is one of the factors affecting teachers’ job satisfaction and motivation in community secondary schools without adequate teaching and learning facilities. Community secondary school heads and teachers were asked to give their views on the manner in which adequacy of teaching and learning facilities affect teachers’ job satisfaction and motivation through interviews and questionnaires.

4.2.1 Inadequate Teaching and Learning Facilities and Teachers’ Comfort ability to Work TC "4.2.1 Inadequate Teaching and Learning Facilities and Teachers’ Comfort ability to Work." \f C \l "1" 
Heads of schools were asked to explain if their teachers were satisfied with adequacy of teaching and learning facilities at their schools and all eight (8) heads of schools A, B, C, D, E, F, G and H revealed that teachers are not satisfied as they lament on the inadequacy of teaching and learning facilities when they find them not adequate. These laments are given by teachers during staff meetings and school board meetings being held at schools. Other laments were being heard from teachers while working and find the situation being terrible because of inadequacy of teaching or learning facilities. The head of school D said that;
        “When a teacher enters in the class and finds it very populated and not easy to teach as required ends in lamenting. Also, when a science teacher wants to teach science subject concerned with practical lessons and as there is neither laboratory nor adequate laboratory apparatus, ends in lamenting...”

Heads of community secondary schools were also asked to explain if their schools have enough teaching and learning facilities which motivate teachers to work as required. All eight (8) heads of community secondary schools A, B, C, D, E, F, G and H said that their teachers are de-motivated as they won’t work as required because of inadequate teaching and learning facilities.

Teachers were asked to give their views on their comfort ability to work without adequate school facilities. Their responses had been shown in Table 4.2. From Table 4.2, one observes that teachers in community secondary schools are not comfortable with their working environment because of inadequate teaching and learning facilities. This is revealed by 93.6 percent of teachers who responded to the questionnaire and agreed to be uncomfortable with their working environment. 

Respondents of questionnaires also confirmed that their passion to the teaching job is negatively affected by the inadequacy of teaching and learning facilities at their school. This is shown by 67.4 percent of teachers who responded to the questionnaire showing that inadequate teaching and learning facilities have negative effect on their passion to the teaching job. Teachers are also not comfortable with their job as they are not motivated to work as required because of the inadequacy of teaching and learning facilities at their schools. This is shown by 57.1 percent of respondents who disagreed to be satisfied with the school’s physical working environment.

Table 4.2: Teachers’ Views on their Comfort ability to work without Adequate Teaching and Learning Facilities TC "Table 4.2: Teachers’ views on their comfort ability to work without adequate teaching and learning facilities" \f T \l "1" 
ITEM	1	2	3	4	5	Mean	Std Dev.    
My passion to the teaching job is negatively affected by the inadequacy of teaching and learning facilities at our school.	28.6%	38.8%	8.2%	12.2%	12.2%	2.40	1.352
I am satisfied with the school’s physical working environment.	14.3%	22.4%	6.1%	26.5%	30.6%	3.36	1.481
If we could have adequate teaching and learning facilities to enable us be comfortable we could be motivated to work as required.	77.6%	16.3%	2.0%	0%	4.1%	1.36	0.882

Key:   1 = Strongly Agree, 2 = Agre, 3 = Neutral, 4 = Disagree, 5 =Strongly Disagree
           Std Dev. = Standard Deviation 
Source: Field Data, (2015).

Heads of community secondary schools also were asked to explain on the way teachers’ passion to the teaching job was affected by the inadequacy of teaching and learning facilities at their schools. Seven heads of schools out of eight (8) heads of schools A, B, C, D, E, F, G and H said that teachers’ passion to the teaching job is negatively affected because of inadequate school facilities. The head of school G said that “inadequate school facilities demoralise teachers’ passion to the teaching job and makes a teacher to feel teaching profession as burden to him or her”. Similar to this, VSO Ethiopia (2010) commented on how inadequacy of school facilities such as desks, chairs, tables, benches, made the teaching more difficult: “if there are no enough desks, benches, chairs and tables, the teacher is suffering and the teaching process is not good”.

4.2.2 Inadequate Teaching and Learning Facilities and its Effect on Teachers’  TC "4.2.2 Inadequate Teaching and Learning Facilities and its Effect on Teachers’ Motivation to Work" \f C \l "1" Motivation to Work
All eight (8) heads of schools heads of schools A, B, C, D, E, F, G and H responded that teachers are not satisfied with adequacy of teaching and learning facilities as they lose more time in walking long distance along the way going to school because there are no houses for teachers at school. Insisting on the inadequacy of teaching and learning facilities effect the head of school “D” said that; 
         “It is painful to walk a long distance going to school and sometimes in the falling rain and making you wet; when arriving at school finding your pupils having the same condition compared to you and at the same time you have to start lessons”. 

In the same direction expressing views about the effect of inadequate teaching and learning facilities the head of school “B” said that:
            “Inadequate teaching and learning facilities decreases the   morale of teachers to work as the teacher has got no easy way to work and therefore ends using the available facilities which are inadequate leading to not doing what are required.” 

This is in line with BSS (2013) and RSS (2014) which shows that teaching is not done as required because of inadequate teaching and learning facilities leading to learners’ failures in their examinations influencing teachers’ negative satisfaction to their job. Teachers were asked to give views on effect of inadequate teaching and learning facilities on motivation to work. From table 4.3 one observes that to the majority of teachers (74.5 percent) teaching is a challenging job to them because of inadequate teaching and learning facilities. However few participants (10.2 percent) indicated that they were happy with their job while other few didn’t know (neutral) if the job was of challenge or not of challenge to them because of inadequate teaching and learning facilities. Also, the majority of teachers (87.8 percent of respondents of questionnaires) revealed that their job satisfaction was affected negatively and therefore they did not feel happy with their job. The majority of teachers (91.9 percent of respondents of questionnaires) revealed that their underperformance in community secondary schools is sometimes caused by inadequacy of teaching and learning facilities and this leads to job dissatisfaction. However the head of school A said that; 
         “Some teachers who are allocated by the government to teach in our school don’t report at our school and some report and quit especially science teachers... This is because teaching and learning facilities are not adequate”

 However the head of school A said that; 













Table 4.3: Teachers’ Views on Effect of Inadequate Teaching and Learning Facilities on Motivation to Work TC "Table 4.3: Teachers’ views on effect of inadequate teaching and learning facilities on motivation to work" \f T \l "1"  
ITEM	1	2	3	4	5	Mean	Std Dev.    
Teaching is a challenging job to me because teaching and learning facilities are inadequate at our school.	16.3%	59.2%	12.2%	8.2%	4.1%	2.24	0.968
Inadequacy of teaching and learning facilities at our school affects my job satisfaction negatively.	44.9%	42.9%	2.0%	6.1%	4.1%	1.81	1.034
Underperformance of teachers in our school is sometimes caused by inadequacy of teaching and learning facilities and this leads to job dissatisfaction of teachers.	49.0%	42.9%	4.1%	2.0%	2.0%	1.65	0.830

Key: 1 = Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree, 5 =Strongly Disagree  
         Std Dev. = Standard Deviation

Source: Field Data, (2015). 

According to RwSS (2012) the absence of administration block is the de-motivating factor to teachers because teachers don’t have the free environment to work and they misplace school properties as they don’t have proper rooms to sit and keep school and teachers’ properties. The findings show that the mean level of job dissatisfaction for teachers perceived the inadequacy of facilities and worried with the status and availability of teaching and learning facilities. The findings indicated that teaching is a challenging job to teachers as school facilities are inadequate and tends to influence teachers’ level of job satisfaction negatively. Teachers’ passion to the teaching job is negatively affectedbecause teachers are not satisfied with their schools’ physical working enironment. Teachers are not motivated to work as required and think if they could have adequate teaching and learning facilities to enable them be comfortable and work more effectively. Darmody & Smyth (2011) found that, lower level of job satisfaction among principals who described their schools as ‘poor’ or only ‘fair’ in their study concerning Job Satisfaction and Occupational Stress among Primary School Teachers and School Principles in Ireland. Poor working condition which result from inadequate school facilities is a contributing factor to teacher’s career dissatisfaction (Isaiah, 2012). Teacher’s level of job satisfaction can be lifted or depressed by the adequacy of teaching and learning facilities that are maintained and presented with a view to satisfy their needs (ibid). 

4.3. Factors that Make Teachers Remain at Work without Adequate Teaching and Learning Facilities TC "4.3. Factors that Make Teachers Remain at Work without Adequate Teaching and Learning Facilities" \f C \l "1" 
The second objective was to explore factors making teachers to remain at work in community secondary schools without adequate teaching and learning facilities. Community secondary school heads and teachers were asked to give their views and explain on factors that make teachers to remain at work without adequate teaching and learning facilities through semi-structured interviews and questionnaires respectively. 

Heads of schools were asked to explain on what makes teachers in community secondary schools without adequate teaching and learning facilities not quit or shift to other schools with adequate teaching and learning facilities. Heads of schools A, B, C, E, G and H said that employment opportunities in Tanzania are minimal, therefore teachers can’t easily leave teaching job because they are not easily going to be employed somewhere else. Therefore, teaching in community secondary schools is the best alternative for teachers and this is where the best place is for them although teaching and learning facilities are not adequate. The head of school B said;
         “Most of teachers in community secondary schools come from middle class families; therefore government teaching employment is the means for them to survive. They won’t get employed somewhere else because they don’t have another best alternative of employment.”

The head of school G added by saying that “it is easy to leave teaching job and not easy to be employed somewhere else”. In accordance to the data found most teachers fear to leave teaching job because employments are not easily obtained though inadequacy of teaching and learning facilities make them not feel encouraged. Apart from minimal employment opportunities heads of schools analysed other factors which make teachers remain at work without adequate teaching and learning facilities. Heads of school A, C and H said that teachers in community secondary schools have fewer hours to work compared to other teachers in private secondary schools, other public secondary school which are not community secondary schools and other professions. Therefore they can do other private productive activities compared to other professions. The head of school C said;
         “In our community secondary schools there is little work compared to private schools and public schools which are not community secondary schools. This is because although teaching and learning facilities are not adequate we have few students and these students are day scholars. After working hours every teacher has to go home and every student has to go home so this makes our work to be easy somehow.”
Heads of school G, F and A said that some teachers think that teaching job is their bridge the other higher managerial positions in the government institutions and therefore they do enter this profession and teach in schools without adequate school facilities for experience.  The head of school H said that teachers won’t quit teaching job in their community secondary schools or quit to other secondary schools with adequate teaching and learning facilities because the administration cooperates with teachers in solving problems concerning inadequate teaching and learning facilities. The heads of school E and D pointed out that teaching is a calling to teachers and therefore teachers do work regardless to the fact that teaching and learning facilities are inadequate at their schools. Teachers were also asked to give their views on factors that make them remain at work without adequate teaching and learning facilities. Their responses are as shown in Table 4.4. It shows that less than half (40.8%) of teachers responded to questionnaires agreed to see hop in improvement of adequacy in teaching and learning facilities. Only 47 percent of teachers responded to questionnaires did not agree to see hop in the improvement of adequacy of teaching and learning facilities while only 12.2 percent did not know (neutral) if there is hop or there is no hop in the improvement in adequacy of teaching and learning facilities.

Also, Table 4.4 shows 38.8 percent of respondents who responded to questionnaires can’t quit teaching job although teaching and learning facilities are not adequate because they have enough time to do their own activities apart from employee’s activities. 49.0 percent disagreed to have time to do their own activities apart from employee’s activities while only 12.2 percent neither agreed no disagreed to have time to do their own activities apart from employee’s activities. 

Nearby all teachers (91.8%) responded to questionnaires agreed to use less than required energy and time in doing teaching job because of inadequate teaching and learning facilities. Only 8.2 percent disagreed to use less than required energy and time in doing teaching job because of inadequate school facilities (see Table 4.4). Opposite to this, the study done by Suleiman (2013) on science teachers' experiences of teaching science with limited laboratory resources indicates that inadequate facilities at school influence time consuming due the use of many words to describe a certain concept for learners to understand.
Table 4.4: Teachers’ views on Factors that make them Remain at Work without Adequate Teaching and Learning Facilities TC "Table 4.4: Teachers’ views on factors that make them remain at work without adequate teaching and learning facilities" \f T \l "1" 
ITEM	1	2	3	4	5	Mean	Std Dev.
Teachers can’t quit teaching job in community secondary schools because of inadequate teaching and learning facilities as they don’t have the other best alternative source of employment.	30.6%	24.5%	4.1%	24.5%	16.3%	2.71	1.527
Some teachers don’t quit teaching job in community secondary schools because they see hope in the improvement of adequacy in teaching and learning facilities.	16.3%	24.5%	12.2%	18.4%	28.6%	3.18	1.495
Teachers can’t quit teaching job although teaching and learning facilities are not adequate because they have enough time to do their own activities apart from employee’s activities.	10.2%	28.6%	12.2%	20.4%	28.6%	3.28	1.414
We use less than required energy and time in doing teaching job because of inadequate teaching and learning facilities.	57.1%	34.7%	0%	6.1%	2.1%	1.53	0.710

Key: 1 = Strongly Agree, 2 = Agree, 3= Neutral, 4= Disagree, 5=Strongly Disagree
Std Dev. = Standard Deviation

Source: Field Data, (2015).
More than a half (55.1%) of teachers who responded to questionnaires did not show interest to quit teaching job in community secondary schools because of inadequate teaching and learning facilities because they don’t have the other best alternative source of employment. 40.8 percent of teachers responded to questionnaires showed interest to quit teaching job because of inadequate teaching and learning facilities while only 4.1 percent did not show interest to quit or not quit teaching job because of inadequate teaching and learning facilities. This shows that teachers are not satisfied to remain with their job but they continue working regardless to the situation of inadequate school facilities which face them. This is in the same line with Mwamwenda (1995) research which indicates that nearly 50% of teachers are dissatisfied with their working conditions. Also, the research revealed that teachers indicated that they would not choose teaching again as a career if given a second chance.

Teachers were asked if they would like to look for teaching job in private schools with adequate school facilities; 30.6 percent of respondents showed the intention to look for teaching job in private schools with adequate school facilities. 69.4 percent of respondents did not show the intention to look for teaching job in private schools with adequate school facilities because they like the job security they have in community secondary schools. Also, they said that it is not easy to get employed in schools with adequate teaching and learning facilities because teaching employment opportunities are minimal. Teachers also were asked if they would like to be transferred to other schools owned by government which are not community secondary schools with adequate teaching and learning facilities; 33.2 percent of respondents did show the intention to be transferred. 66.8 percent of respondents did not show the intention to be transferred because in their schools they have less to work on compared to other schools.

Teachers also were asked if they are dissatisfied with teaching job up to the point of quitting teaching job because of inadequate teaching and learning facilities; 51 percent of respondents who responded to this item agreed to be dissatisfied with teaching up to the point of quitting teaching job because of inadequate teaching and learning facilities and 49 percent of respondents responded disagreed. Some of those who agreed to be dissatisfied with teaching job because of inadequate facilities said that teaching is seen like punishment to them because the government expects to see them working effectively while the environment to work in is not conducive. Also, other respondents who agreed to be dissatisfied with teaching job said that inadequate school facilities makes them not feel comfortable with their job because they fail to deliver what is required to their learners. Those who disagreed to be dissatisfied with teaching job because of inadequate school facilities did not give any reason for them not being dissatisfied.

4.4. Methods and Strategies Teachers Use to Adjust themselves with   Teaching Job without Adequate Teaching and Learning Facilities TC "4.4. Methods and Strategies Teachers Use to Adjust themselves with Teaching Job without Adequate Teaching and Learning Facilities" \f C \l "1"  
The third objective was to analyse methods and strategies which teachers use to adjust themselves with teaching job in community secondary schools without adequate teaching and learning facilities. Community secondary school heads and teachers were asked to give views and explain on strategies and methods which teachers use to adjust themselves with teaching job in community secondary schools without adequate teaching and learning facilities through semi-structured interviews and questionnaires respectively. A checklist for teaching and learning facilities observation was also used in analyzing strategies and methods teachers use to adjust themselves with teaching job without adequate teaching and learning facilities.
Teachers were asked on what method they use to teach as teaching and learning facilities are inadequate; more than three quarter of respondents (77.6 percent) showed to use lecture method in teaching learners in classes. 11.3 percent of respondents showed to use group discussion in teaching while 6.1 percent of respondents showed to use demonstration and 5 percent showed to combine lecturing method and discussion at the same time and provide home assignments. On the other hand heads of schools A, C, D and E said that their schools use teaching and learning facilities of the neighbouring schools. Community secondary schools without adequate teaching and learning facilities use school facilities of the neighbouring community primary schools, private secondary schools and public secondary schools. Among school facilities of the neighbouring schools which are used to high extent are playing grounds and laboratories. In community secondary schools practical lessons in science subjects are mostly being done in form three and four. Therefore during practical lesson periods teachers ask neighbouring schools to conduct practical lessons in their laboratories. On the other hand 83.6 percent of teachers who responded to questionnaires agreed that they borrow some teaching and learning facilities from neighbouring school which have them because their facilities are inadequate (see table 4.5).

Also heads of schools A, E, F, D, H and G pointed out improvisation as a strategy teachers use to adjust themselves with teaching job in community secondary schools without adequate teaching and learning facilities. Teachers use improvisation in their schools in environment where teaching and learning facilities are not adequate or are not there by producing or making something needed from whatever is available. A head of school A said that:
“Improvisation is applied at our school for example one class is put into five partitions which are used as head of school office, second head of school office, academic office, store and staff room.”
The head of school D said that: 
         “We improvise on the side of preparing something like a playing ground and encourage students to practice different games in the same playing ground…we also prepared something like kitchen which is used to prepare breakfast for teachers and porridge for learners…”
Self commitment to the teaching job is also a method teachers use to adjust themselves with teaching job. The head of school G said that:
“Teachers who lack commitment to their job normally perform poorly compared to teachers who are committed to their job. Therefore teachers should be committed to their job although teaching and learning facilities are not adequate at our school. For example it is not easy to practice improvisation at your school when teaching or performing any other task concerning school if you are not committed enough.”  

Teachers were also asked to give their views on methods and strategies teachers use to adjust themselves with teaching job without adequate teaching and learning facilities. Their responses are as shown in Table 4.5. Teachers incur costs to get school facilities to enable learning in community secondary schools. From Table 4.5 one can see that: more than half (59.1 percent) of teachers who responded to questionnaires agreed that they incur costs to buy some teaching and learning facilities which are affordable. 







Table 4.5: Teachers’ views on Methods and Strategies Teachers Use to adjust themselves with Teaching Job TC "Table 4.5: Teachers’ views on methods and strategies teachers use to adjust themselves with teaching job" \f T \l "1"                     
ITEMS		1	2	3	4	5	Mean	Std Dev.
I incur costs to buy some affordable teaching and learning facilities which are not present at my school.	22.4%	36.7%	12.2%	8.2%	20.4%	2.67	1.448
We sometimes use our mobile phones to access internet for appropriate knowledge and information to enable us teach as required. 	40.8%	38.8%	8.2%	2.0%	10.2%	2.02	2.223
Improvisation is applied in some circumstances because teaching and learning facilities are inadequate at our school.	44.9%	49.0%	4.1%	2.0%	0%	1.63	0.667
Because our teaching and learning facilities are inadequate we borrow some from neighbouring school which have them. 	22.4%	61.2%	8.2%	2.0%	6.1%	2.08	0.975
I sometimes incur costs to visit internet cafes to get appropriate knowledge and information to enable me teaches as required.	30.6%	38.8%	6.1%	4.1%	2.4%	2.44	1.486

Key: 1 = Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree, 5 =Strongly Disagree
 Std Dev. = Standard Deviation
Source: Field Data, (2015).
According to the observation made by the researcher; all community secondary schools included in the study have inadequate teaching and learning facilities and improvisation is used as the weapon to tackle the problem of inadequate teaching and learning facilities. The data from the field reveals that 67.3 percent of teaching and learning facilities from visited schools by the researcher observed not to be sufficient and improvisation being used to handle the situation where possible. From the data improvisation was seen to be applied to tackle the problem of inadequate teaching and learning facilities. Also, Table 4.5 shows that 93.9 percent of teachers who responded to questionnaires agreed that improvisation is applied in some circumstances because teaching and learning facilities are inadequate at their schools. Almost all of heads of community secondary schools interviewed said that they support improvisation which is performed at their schools through providing money to buy materials to be used in improvising.

Teachers were asked if when they teach they do explain what could have been done if teaching and learning facilities could be adequate.  85.7 percent of respondents agreed that they explain what could have been done if teaching and learning facilities could be available but 14.3 percent disagreed. Heads of schools were asked to explain on methods and strategies teachers use to adjust themselves with teaching job without adequate teaching and learning facilities. Heads of schools A, B, C, D, E and G said that their teachers use lecturing method as one of the major method applied in teaching as teaching and learning facilities are inadequate. The head of school B pointed out that:
      “It is not easy to use learner centred method in teaching in a very populated class. Teachers have to use teacher centred method which leads them to opt lecturing which is not satisfactory according to the syllabuses being used to teach...”

Also heads of community secondary schools were asked to comment on what teachers should do to adjust themselves with teaching job in their schools without adequate school facilities. The heads of school F, G and D said that teachers should not die hope and be patient to the situation which faces them. Head of school G also said that teachers should keep on improvising and also improve their improvisation processes.
4.5 Summary TC "4.5 Summary" \f C \l "1" 
This chapter has dealt with data presentation, analysis and discussion of the findings based on research questions in line with research specific objectives. The findings indicated the following:

Firstly, the findings indicated that teachers are not motivated and not satisfied with adequacy of teaching and learning facilities. Teachers and heads of schools showed not to be satisfied and not to be motivated by inadequacy of teaching and learning facilities as they have negative attitudes and perceptions to the situation which seem to suppress their motivation and job satisfaction level.

Also, teachers are remaining at work not because teaching and learning facilities are adequate and they feel comfortable with the situation but because employment opportunities are minimal. If teachers could find the other paying job rather than teaching in community secondary schools with inadequate teaching and learning facilities could have left teaching job.

Then, the findings indicated that teachers are using different methods and strategies in teaching and learning in community secondary schools without adequate teaching and learning facilities like visiting internet cafes, buying some teaching and learning facilities, using mobile phones to access internet, lecturing, group discussion, simulations, improvisation, using teaching and learning facilities of the neighbouring schools, being self committed and patient to the job. Lecturing method and improvisation are seen to be used frequently by teachers to teach in community secondary schools without adequate teaching and learning facilities.
                                     	
CHAPTER FIVE TC "CHAPTER FIVE" \f C \l "1" 
5.0 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS TC "SUMMARY, CONCLUSIONS AND RECOMMENDATIONS" \f C \l "1" 
5.1 Introduction TC "5.0 Introduction" \f C \l "1" 
This chapter presents summary of the study, conclusions, recommendations and suggestions for further research. The summary of the study and conclusions were provided in line with research objectives that guided the study.

5.2 Summary of the Study TC "5.1 Summary of the Study" \f C \l "1"  
This study investigated on practices of teachers in community secondary schools without adequate teaching and learning facilities in Bukoba Municipality. The study adopted a mixed research approach, and case study was the design used. The study was conducted in Bukoba Municipality covering eight (8) community secondary schools. Simple random sampling was used to select schools while purposive sampling technique was used to select the sample of respondents from community secondary schools in Bukoba Municipality. 
Data were generated from the documentary review, interviews, observation and questionnaires. The collected data were analysed narratively and statistically by using SPSS programme and in form of tables. The study found that teachers are not motivated and not satisfied with their job because of the inadequacy of teaching and learning facilities; therefore inadequate teaching and learning facilities was seen to be one among factors of dissatisfaction and de-motivation among teachers in community secondary schools without adequate school facilities. The study showed that teachers are remaining at work although teaching and learning facilities are not adequate because they are only employed and it becomes not easy for them to find another paying job than teaching. The study also found lecturing method, improvisation, borrowing facilities from neighbouring schools, being self committed and patient to the job being useful strategies and methods which teachers use to adjust themselves with teaching job in community secondary schools without adequate teaching and learning facilities. Lecturing and improvisation were seen to be used by most of teachers to teach in community secondary schools without adequate teaching and learning facilities.

5.3 Conclusions TC "5.2 Conclusions" \f C \l "1" 
In the light of research findings, the following conclusions are drawn. The conclusions are specific and are related to the study objectives and the study findings. Under the first objective the researcher investigated if adequacy of teaching and learning facilities is one of the factors affecting teacher’s job satisfaction in community secondary schools without adequate teaching and learning facilities. It was found out that teachers were not satisfied with their job because of inadequacy of teaching and learning facilities because they were not motivated to work as required leading them to underperform their work. 

This was indicated by 57.1 percent of teachers and almost all heads of schools showing that teachers were not satisfied with the adequacy of teaching and learning facilities at their schools. Teachers are not comfortable with their working environment and feel de-motivated to the teaching job because of inadequate teaching and learning facilities. Teachers believe that, due to inadequacy of teaching and learning facilities at their schools the passion to the teaching job is negatively affected. It is, therefore, concluded that the level to which a teacher perceived adequacy of teaching and learning facilities in community secondary schools in which teachers teach significantly influences their level of job satisfaction and motivation. In the second objective the researcher identified factors making teachers to remain at work in community secondary schools without adequate teaching and learning facilities. The study found out that teachers are remaining at work although teaching and learning facilities are not adequate because employment opportunities are minimal and teachers can’t easily leave teaching job and find the other paying job easily. This was indicated by 55.1 percent of teachers who did not show the interest of leaving teaching job although teaching and learning facilities are not adequate. Most of teachers indicated to use less than required energy and time in performing their job making them sometime feel relaxed because teaching and learning facilities are inadequate. It is thus concluded that inadequate teaching and learning facilities can’t cause a teacher to quit teaching job in community secondary schools since the inadequacy of teaching and learning facilities does not only harm teachers but also there are ways in which teachers benefit from inadequacy of teaching and learning facilities.

In the third objective the researcher sought to analyse strategies and methods which teachers use to adjust themselves with teaching job in community secondary schools without adequate teaching and learning facilities. The study found teachers using the following strategies and methods to adjust them with teaching job; lecturing method, improvisation, using teaching and learning facilities of the neighbouring schools, being self committed to the job, being patient to the situation of inadequate teaching and learning facilities, visiting internet cafes, using mobile phones to access internet, and buying some affordable teaching and learning facilities. Some of strategies and methods which teachers use to adjust them with teaching job are not friendly with the school curriculum, for example lecturing method which was indicated to be used by 77.6 percent of teachers who responded to questionnaires. Some strategies and methods also are of cost to teachers who are supposed to be implementers of what is stated in the school curriculum; for example visiting internet cafes, buying some teaching and learning facilities and using mobile phones to access internet. It is thus concluded that teachers use several strategies and methods to adjust themselves with teaching job but to them this is a challenge because some of these methods they use are outdated and of high cost them. Where these strategies and methods are not applied and teaching and learning facilities are not adequate causes some of contents not to be taught and learned effectively.

5.4 Recommendations TC "5.3 Recommendations" \f C \l "1" 
On the basis of the research findings, discussion and conclusions reached, the following recommendations are made.
	Inadequate teaching and learning facilities affect teachers’ effectiveness in teaching leading to low achievement in community secondary schools. It is thus recommended that appropriate strategies to be designed to find adequate teaching and learning facilities to motivate and satisfy teachers to enhance teaching and learning properly. Adequate teaching and learning facilities will facilitate the provision of quality education in community secondary schools and enhance teachers’ performance and student achievement. 
	Schools should not be registered until teaching and learning facilities such as classrooms, furniture, laboratories, library, offices, administration block, dormitories, toilets, sports ground, assembly hall, dining hall, etc are adequate and in acceptable standards. This will check the problem of having schools with inadequate teaching and learning facilities.

5.4.1 Suggestions for Further Research TC "5.3.1 Suggestions for further research" \f C \l "1"  
As the researcher noted previously in this study that limited literature exists in the data base on adequacy of teaching and learning facilities at all school levels. It is therefore suggested that:
As a continuous to the current study which involved heads and teachers of community secondary schools, a similar study should be conducted among only teachers or only heads of community secondary schools.
Also, a similar study should be conducted among teachers from other types of schools separately apart from community secondary schools. Such other types of schools include: private secondary schools and community primary schools.
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Appendix I: Questionnaire for Teachers
Dear respondent,
Danstan Dioniz is a student at Open University of Tanzania (OUT) studying Master of Education in Administration, Planning and Policy Studies (MED-APPS). He is conducting a dissertation with the title “Investigating Practices of Teachers in Community Secondary Schools without Adequate Teaching and Learning Facilities in Bukoba Municipality, Kagera”. The dissertation is conducted for the award of Master Degree at Open University of Tanzania (OUT).
Kindly, the researcher request you to enable him obtain the relevant information by filling in this questionnaire. The information which will be obtained will be kept confidentially by the researcher.
Section I: Personal information
Please, round the letter of appropriate answer.
1.	Your gender
a) Male     b) Female
2.	What is your educational level?
a) Diploma 	b) Bachelor Degree 	c) Master Degree
3.  What is your age group?
a) 	21-30 b)	 31-40 c)	 41-50 		d) 51 and above
4. 	How many years of teaching experience do you have in community secondary schools?
a) 	1-4 years 	b) 5 years and above
Section II: Practices of teachers in community secondary schools without adequate teaching and learning facilities questionnaire
Please, respond to all items given below by putting a tick (√) in the appropriate space using the following scales: 1 = Strongly Agree, 2 = Agree, 3 = Neutral, 4 = Disagree and 5 = Strongly Disagree.
S/No.	ITEMS	1	2	3	4	5
1.	If we could have adequate teaching and learning facilities to enable us be comfortable we could be motivated to work as required.					
2	I incur costs to buy some affordable teaching and learning facilities which are not present at my school.					
3	Inadequacy of teaching and learning facilities at our school affects my job satisfaction negatively.					
4	Teachers can’t quit teaching job in community secondary schools because of inadequate teaching and learning facilities as they don’t have the other best alternative source of employment.					
5.	We sometimes use our mobile phones to access internet for appropriate knowledge and information to enable us teach as required.					
6.	Improvisation is applied in some circumstances because teaching and learning facilities are inadequate at our school.					
7.	Underperformance of teachers in our school is sometimes caused by inadequacy of teaching and learning facilities and this leads to job dissatisfaction of teachers.					
8.	Teachers can’t quit teaching job although teaching and learning facilities are not adequate because they have enough time to do their own activities apart from employee’s activities.					
9.	Because our teaching and learning facilities are inadequate we borrow some from neighbouring school which have them.					
10.	The community around our school and student’s parents cooperate with the school administration to improve the adequacy of teaching and learning facilities.					
11.	I sometimes incur costs to visit internet cafes to get appropriate knowledge and information to enable me teaches as required.					
12.	I am uncomfortable with our school environment as teaching and learning facilities are inadequate at our school.					
13.	Some teachers quit teaching job in community secondary schools because they don’t see hope in the improvement of adequacy in teaching and learning facilities.					
14.	My passion to the teaching job is negatively affected by the inadequacy of teaching and learning facilities at our school.					
15.	We use more than required energy and time in doing teaching job because of inadequate teaching and learning facilities.					
16.	I am satisfied with the school’s physical working environment.					
17.	Teaching is a challenging job to me because teaching and learning facilities are inadequate at our school.					


18.	Sometimes when I teach I do only explain what could have been done if teaching and learning facilities could be adequate.
(a)	Yes
(b)	No                                
If the answer is NO what do you do to enable learning take place to your students while teaching and learning facilities are inadequate or sometimes not there…………………………..................................................................................................................................................................................................................................
19.	I am not intending to look for another teaching job in private schools with adequate teaching and learning facilities
a)	Yes
b)	No
If the answer is YES, tell why
..................................................................................................................................................................................................................................................................................
20.	I would not like to be transferred to another school with adequate teaching and learning facilities.
(a)	Yes
(b)	No
If the answer is YES/NO, tell why
..................................................................................................................................................................................................................................................................................
21.	Inadequate teaching and learning facilities can cause a teacher to be dissatisfied with his or her job up to the point of quitting teaching job.
(a)	Agree 
(b)	 Dissagree 
If you tick any alternative answer give a reason for your answer
..................................................................................................................................................................................................................................................................................



















Appendix   II: Interview Guide for Heads of Schools
Section I: Personal information of the head of school
1.	Gender of the head of school…………………………………………………
2.	Educational level of the level of the head of school……………………….....
3.	 Age of the head of school…………………………………………..…………
4.	 Years of experience the head of school have in community secondary schools………………………………………………………………………….
Section II: Practices of teachers in community secondary schools without adequate teaching and learning facilities
1.	Are your teachers satisfied with adequacy of teaching and learning facilities at your school? 
2.	Does your school have enough teaching and learning facilities which motivate teachers to work as required? 
3.	What makes teachers in community secondary schools without adequate teaching and learning facilities not quit teaching job or shift to other schools with adequate teaching and learning facilities?
4.	How is the passion of teachers to the teaching job affected negatively by the inadequacy of teaching and learning facilities at your school?  
5.	What methods and strategies do your teachers use to adjust themselves with teaching job while teaching and learning facilities are not adequate at your school?
6.	Does adequacy of houses for teachers to stay at school affect teacher’s job satisfaction when carrying on with teaching job at this school? 
7.	As the head of this school how do you support improvisation performed by your teachers at this school?
8.	Does your school have any case concerning teachers to quit teaching job because of inadequate teaching and learning facilities?
9.	Do student’s parents and the community around the school assist the school in improving the adequacy of teaching and learning facilities? 















Appendix III: Checklist for Teaching and Learning Facilities Observation
Preliminary information
1.  Name of Community Secondary School observed...................................................
2.  Date of observation…...............................................................................................
Adequacy of teaching and learning facilities in the Community Secondary schools 
 Put a tick (√) if the teaching and learning facility is adequate or a cross (X) if inadequate and note the measure taken if the facility is inadequate.
Number	Type of teaching and learning facility	Put tick (√ ) for adequate or (X ) for inadequate  	Note the measure taken if inadequate

































	Factors making teachers to remain at work
	
	Strategies and methods used by teachers in teaching
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